The segment of education in Brazil, especially 
Introduction
The segment of Brazilian education has undergone major changes in the last ten years in pursuit of development and consolidation of this market. Education institutions have become professionalized, seeking capital in the stock market and adopting marketing concepts, management and strategic planning, marketing planning, BSC and others [1] . A small group of institutions positioned themselves as "consolidators" of the market, growing by acquisitions of other institutions and developing strategic partnerships to expand to markets where they would have any presence. However, it is important to note that quality management in education is a challenge not only in Brazil, but worldwide, as can be noticed in the text of Tucci [2] "Quality implementation in higher education institutions is a great challenge in all Europe, especially after Bologna Declaration (1999) ."
Brazilian Government has also aggravated the pressure for the growth of the country with its PAC (Program for Acceleration of Growth), which deepens the need for generation of qualified workforce in shorter learning cycles and affordable learning programs for the whole population. However, analyzing the process of this segment without assessing the global context can be misleading. For McGrew [3] Globalization refers to those processes, acting on a global scale, crossing national borders, integrating and connecting communities and organizations in new combinations of space-time, making the world in reality and in experience more interconnected. Thus it is necessary to seek global solutions to local problems.
In addition, the government, with a defined positioning for investment in public education has expanded, through the Ministry of Education and Culture (MEC) , that regulates the opening and closing of institutions and programs; and define methods for an institution to continue working or offering certain programs. In recent years concepts have been created as: ENADE, IGC, CPC, all under the aegis of SINAES [1] , specific legislation to:  Ensure the national process of evaluation of higher education institutions with the cooperation of the systems that have responsibility for this level of education;  Authorize, recognize, accredit, monitor and evaluate, respectively, the programs of higher education institutions and methods of its education system.
In addition to this complex situation, there are also the representative institutions that want, through the association of Private Institutions of Higher Education (PIHE), to have a unique position to the government when it comes to regulations and controls that are being created, which often in view of these institutions are difficult and expensive, without necessarily improving the quality of Brazilian higher education. Figure 1 summarizes the current situation of most of the PIHE and the pressures faced by these. This scenario suggests that the segment is receptive to the development of audit standards and quality, and therefore, a maturity model can become a tool to ensure continuous evaluation and comparison, and underpin the decision making of managers of these institutions. As stated by Silva, Cabral e Colenci Jr [4] , "the studies indicate that, currently, there is no standard definition of maturity levels of academic management processes, also pointing the lack of mechanisms for assessing the maturity". Therefore, the proposed model presented in this article brings to the segment of education, the concepts of maturity models that have emerged over the years, as part of the development of quality models and audit organizations. By definition, a maturity model is a structured collection of elements that describe certain aspects of the maturity of an organization [1] . A maturity model provides, for example:  A starting point for a quality program, allowing us to track the progress of the improvements achieved;  The benefits of learning from past experience, reusing the knowledge of individuals and organizations;  A common vocabulary and a shared vision, enabling the development of best practices;  A framework for prioritizing actions, reducing costs and increasing the effectiveness of work;  A way to define the most significant improvements to an organization, creating an abstract view of what should be done. 
Elements of the Proposed Model
According to the proposed Maturity Model there are four axis elements that give sustainability to implementation and evaluation of academic processes management in private institutions of higher education [5] . These elements were defined according to academic studies and field experimentation in the implementation and improvement of management processes in Brazilian institutions. The four elements are: 
Process of Academic Management
The ISO / IEC 15504-5, 2006 [6] , used in this Maturity Model, is a reference to format the academic process management and determine the characteristics necessary for the existence of a process, which are:  Process identifier;  Process name;  Process purpose;  Outcomes;  Base practice;  Work-products;
For this Maturity Model four out of six characteristics of the process were chosen, which are:  Process identifier;  Process name;  Process purpose;  Outcomes (Expected Process Results -EPRs)
The "best practices" and "work products" are addressed by a complimentary methodology, not described in this paper, for the implementation of processes and operational flows that support the development, improvement and consolidation of operational management process of a private institution of higher education. The Processes of Academic Management are aligned with planning levels of educational institutions, which are operational, tactical and strategic. This relationship can be better understood in figure 3 . It is important to note that the Maturity Model for Academic Process Management covers the strategic and tactical levels while the models of deployment of processes and operational flows should cover the operational level. The purpose of an academic process management establishes three important elements of planning organizations, which are:  The purpose of the academic process management;  How it helps the institution to achieve its goals;  The future scenario that will be achieved after the implementation of the process Through the purpose of the academic process management it is possible to reach the connection with the educational institution strategy that must be established through its own strategic planning. In 2010, the Maturity Model of Academic Process Management [9] was improved and now provides 22 processes, distributed in a new format. For believe that institutions of higher education has two mainly dimensions, called academic management and corporate management and like any other company in the world has three structural levels, known as strategic, tactical and operational, the maturity model distributed processes of academic management in a matrix with four quadrants called "Coverage Map". The four dimensions of this map are:  Academic management -used to indicate the process used to manage academic domain. These processes are specific for academic institutions.
 Corporate management -used to indicate the process used to manage the corporate domain. These processes are common in great part of companies. In addition, these academic processes are distributed in a maturity scale that will be presented in Chapter 6.
List of academic processes: 
Expected Process Results (EPRs)
The expected results [5] allow the process to be measured by their results achieved or not achieved by the process of academic management in question. Each expected result is broken down into items, called goals set, and each goal set presupposes the existence of evidence showing that the goal was achieved.
The goals set can have four stages of situational diagnostics, which are:  Achieved -When the evidence shows that the objective was fully met;  Not achieved -When there is no evidence showing that the goal set is met;  Partially achieved -When the evidence shows that only part of the goal was met;  Does Not Apply-Occurs when a goal set has a specific feature and that is not practiced by the institution. Table 1 helps to understanding how the goals set should be evaluated: Table 1 . Goals set for an example of EPR with the simulation of an evaluation
Goals Set Status
The fixed costs of career are set Achieved
The variables costs of career are set Achieved The direct and indirect expenses are cleared

Achieved
The investments required for opening and / or maintenance of the career are planned
The career coordinator actively participate in the process of career financial management
Not Achieved
After analyzing the processes of an institution, during the diagnostic, must be made recommendations to ensure that all goals set of a particular ERP (Expected Results of Process) will be reached. The recommendations may also be suggested to improve the process that the goals set were met.
Attributes of Processes Results (APRs)
The ability of a process [5] to generate results is determined by a group of attributes described in terms of good working practices. The capability of the process shows the degree of professionalism and seriousness of a process running in an education institution. As the institution develops itself in the scale of maturity, a wider group of control practices for implementing the process should be performed.
The practices determined by the Attributes of Processes Results (APRs) must be performed for all processes of the maturity level corresponding. To the extent that an institution evolves in the scale of maturity, the APRs that are already running should be applied to the new academic process management included in the maturity level that the institution intends to achieve. 
Each Attributes of Processes
Maturity Scale
The maturity scale is the last element of the Maturity Model for Academic Process Management that unifies other elements of the model. Through the relationship between the level of maturity, the process of academic management and its expected results and finally the process attributes, is possible to assess the maturity level of an institution and compare it against the levels of maturity between different institutions. Table 2 shows the maturity scale of the Maturity Model for Process of Academic Management in its preliminary version, adapted from CMM [7] and CMMI [8] . 
Situational Diagnostics Phase
The first deployment phase of this Maturity Model is the Situational Diagnostics. Divided into two subphases, the goal of this step is to know in detail the reality of the institution and to assess what level of maturity in their processes are. In the first sub-phase will be applied questionnaires with questions related to the Expected Results Process (ERP) of all 22 academic processes.
During the situational diagnostics process, the strategic, tactical and operational employees of the education institution will answer about each goal set and they need to prove if the organization achieves that goal with evidences.
In the context of this Maturity Model, evidence is an artifact that demonstrates clearly and objectively that the practice is or is not performed at the institution.
The evidence may be:  Standards, procedures and ordinances of the institution to determine rules and process flows;  Process flow definition documents resulting from methodologies of process mapping;  Systems screens and reports;  Other documents that have the institutional credibility and are valid at the time of situational diagnostics;
Below are some examples of evidence that can be used to answer the research of this Maturity Model.  Reporting systems;  Spreadsheets;  Official Documents (Ordinances, Regulations, and others);
 System display. After a compilation of responses of all employees about one goal set, it's possible to define which stage that goal set is (showed in the Table 1) The first benefit after situational diagnostics phase is to know the maturity of each process and be able to plan improvements for each process. The other important benefit is the possibility to compare two moments of the institution or compare two or more institutions and make a benchmark evaluation. Table 3 shows the comparison between three campuses of one higher education institution. Analyzing this table and comparing the results of each academic process by each campus we can realize which campus has the best practice in each process and we can use these practices to improve to academic process of other campuses. Using the best practices of each campus in the three campuses, the total average of all campuses will improve for 69%.
Important considerations about the diagnoses phase:
 Does not take into consideration regional particularities of each institution in evaluating the process maturity;
 Process are evaluated regardless of which ERP is used;  Is not the direct goal of the situational diagnostics phase to make changes in the analyzed processes;  Performance indicators must be applied to the processes so it can be measured and improved;
Conclusion
This paper proposes a situational diagnostic and a maturity model for academic management processes in private institutions of higher education, having as its foundation four basic elements: Processes of Academic Management, Expected Results of Process (ERPs), Attributes of Processes Attributes Results (APRs) and Maturity Scale. From this model higher education institutions can evaluate and know the level of maturity of each process of academic management. With this information, managers of these institutions can compare their institution against the market or compare institutions within the same group. Additionally, it allows for quality improvement of their processes, unification of these processes when possible and, consequently, the reduction of operating costs. A maturity model, unprecedented in the education market, will contribute to improve the quality of education services and strengthening the position of private institutions.
